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ABSTRACT P inquiry LI ¥
The Winter School asks “What is the goal of school? Can it be neutral?”. This is the inquiry from our inaugural exhibition
called History, Notice Me. The Winter School is an arts-based community education center housed in a one room
schoolhouse in rural Kansas. Over three years, we anonymously collected answers about the Goal of School from visitors and
participants. We edited them and then published the findings into a five-volume book series, organized by major theme:
Vol. 1: Balance, Vol. 2: To Learn. Vol. 3: Kinds of People, Vol. 4: Time & Economy, Vol. 5: Borders & Emancipation.

This research began from the thesis that the K-12 school system has no clear goal. It has no consensus purpose. We believe
that government and the general public have many goals for schools, which makes it even harder to focus, plan and
accomplish. Historical colonial residues combined with the accountability era and the eagerness to bring corporate
principles into public ed, make the goal of school a manifold milicu - so we thought that gauging the understanding of a goal
was a good place to start. While conscientiously collected and prudently interpreted, the research results are not value-free.
Ultimately, the books are arranged with the publisher’s lens. Results and methodology are discussed below, as well as a

narrative explaining how we arrived at the themes. HOW caN WE EET A Howp IF THE REALITY IN
WHIcH WE PARTICIPATE AS ACTORS AT tHE SAME. 4
‘ TIME WE AITEMPT 10 0BSERVE IT-Z (SYIMIA WYNTER)
KEYWORDS  Goals, mission, business plan, accountability, alignment, evaluation, measurement, schools, knowledge
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“Learning and the purpose for learning go hand in hand.” - Septima Clark, Highlander Folk School
AD ASTRA PER ASPERA

The Winter School is a recently rengvated one-room At its best, it can expand freedoms by giving us access
schoolhouse in Douglas County{Kansas™J hrough to different perspectives and by revealing ourunique
conservancy and innovative programming, we want to web of intelligences. At its worst, it divides and sorts
use our heritage to better understand the origins and while confining us with grand narratives. We also
evolutions of schooling. The flagship program, e believe that schooling could be an flexible and gratifying
Museum of Education Foundations, looks holistically at service if it engaged with greater transparency and
the realm of schooling and explores it in a way that reciprocity with stakeholders, who are all of us.
integrates social studies, philosophy, and art. CET RECONCILED —Z0RA

At the Winter School we want to help build a 3
We believe the education system suffers from a lack of community that is curious about how the education ¥
stakeholder involvement, and vice versa. Because of its system influences society - and how it influences us as R
influence on our lives, the way we organize schooling has individuals. Who can inquire about and discuss ‘i
a tremendous effect on how we situate ourselves in the educational issues, and eventually, to grow a community
world. who participates in decision-making.
STUDENTS, TEACHERS

PARENTE, APM N, EMPLOVERS
NEI&ABORS, ETC.



- Organizations, including schools, are free to claim any goal
depending on their desire. For example, music schools
teach how to play instruments, seminary schools can
prepare students for religious leadership and Montessori
hopes to promote peace. Schools aspire to spreading their
ideals and founding principles. wxy neT 2 |

If there are problems to solve with our current school
system (and in the way we conceptualize knowledge) we
want to encourage people to name it and participate in the

problem solving. Elrst STEP |N SPHAL A.

To understand any organization, knowing its reasons for
being is fundamental. It helps to unify stakeholders and
fosters a sense of shared purpose. Not having a core

- purpose can be problematic for many reasons. It can lead to
misguided programs and operations, misalignment of
design and values - making it hard to evaluate effectiveness.
Furthermore, lack of clear goals can alienate stakeholders
through confusion, and even cause erosion of trust and
discontent. Schools, like other systems, are created by
people but because of their authority we ofien feel as if they
are a self~evident. unbiased fact of life. “Classroom life is
usually presented as a one-dimensional set of rules and
regulative practices. Classroom reality is rarely presented
as if it were socially constructed, historically determined

K-12 compulsory, mass education is not so simple. It does

not operate in a vacuum and it is often taxed with

ameliorating complex social inequities. In the case of

public schools, the efficacy of tax dollars is measured and

judged by student standardized tests, referred o as  piscipL Ne
“accountability”. The Accountability Movement has Ly
dominated school design over the past several decades, PuN ISk
spurring prescriptive standards, a narrowed curriculum,

and a great deal of screen-based test prep. o<

In order to provide the necessary resources and attitudes to
achieve the goal of school, the question remains what

oW DOES AN INVISIRLE caTect BEcoME NIS(BLE?Z

and reproduced through institutionalized relationships of exactly do we want to be accountable to? —

class, gender, race and power” (Giroux, 2009):

HAUNTOL08Y (1) [ PRESUPPOSITION
METHODOLOGY

% equalhity 1. 2%

1o throw over them a certain coloring of imagination. whereby ordinary things should be presented to the mind in an
unusual aspect; and further, and above all, to make these incidents and sitwations interesting by tracing in them...the
primary laws of our natre.” -William Wordsworth, Preface to Lyrical Ballads ¢

BASEP SINCE (879
The Winter School District No. 70 was closed and consolidated in 1949. Afier a

full-scale renovation, it re-opened to the public in 2022. Now a member of the
National Registry of Historic places, the space functions as a local art and history
. museum where we host a variety of public events and private groups. In addition to
13 qust '_l@ exhibition, History, Notice Me, we created an arts-based social g zopme:
%N Nin& studies curriculum with support from the Kansas Arts Commission The (T FLEX| BLE
curriculum can be engaged with in several different ways, both in person and
virtually. In groups or individually. There are many places to drop in and jump off -

do it methodically or at random. Lessons consist of a series of animated videos, Figure A.
reference slides and activity postcards. ceEs e viessace cHECK 1T out
MAtzH- THe MEDIVM 7

During public events we display small blue cards that ask the open-ended question TWhat is the goal of school?” | (Figure A)
Visitors write anonymously on the inside and return their papers. We also host private events, like school groups or adult
organizations, where we collect the inquiry more systematically. In this case, the first thing we do is to ask the group to sit
down and fill out the blue cards. We do this before we begin any introduction as to minimize our influence.

TVSM LUTLE BLUE Beoks (LIRARDIKS) —>Access(BLE LHERAC! TP THE WORKING CLASS.
So far we have collected 201 cards. Some responses were short, some a paragraph, some people wrote multiple goals. With
the Winter School Teacher-in-Residence, Rudi Garcia Cohn, we grouped them by loose categories: socialization, self &
positive feelings, knowledge & skills, expansion, negative feelings and future prep. We continued to refine the data then
embroidered it into five cloth books of 1 (()p&s_@;’emmrcd within the books we added outside resources to help

contextualize the answers and bridge th sl()r_\‘lcllin_g/. I'hese are noted and credited.

3
Private Events: USD 497 Special Education Therapeutic Classroom for High School, USD 497 Woodlawn Elementary, Title I, 4/5th grade blended home room. USD 343 Perry-Lecompton Rural High
School, USD 512 SEEK Gified & Talented, 5th/6th grade blended program, Teachers: public school, homeschool, retired; Van Go: 18-24 year old ai-risk artists; Wichita Literacy Festival: Kansas art
teachers; Kanwaka Literary Club: elderly, rural women; Douglas County Employees, professional development; Kansas Sampler Foundation: rural Kansas leaders; NEKLS: school librarians.
Public Events: Grand Opening, Children’s Party, Fall Open House, Spring Open House, Prairie Happy Hours, Kaw Valley Farm Tour WHAT A= cAST oF cHARACTERS

2



We did not publish all of the answers. Some are redundant but we did try to emphasize the replicates, such a@ We are
. . 3 . g e, 4 . . .

still collecting the blue cards for the duration of the exhibition but we decided to synthesize our findings when the samples

presented clear trends. As needed. we can continue to publish more volumes. . . . L |FEFHANEGERE.

o o . CHARLENE : : .
We did not capture demographic information of the participants but made effort to get a broad sample of ages, socio-economic

level, educational status, and job experience. The ages range from 5 to 90. All were residents of Kansas, most within the
county. Douglas County is the home the University of Kansas, Haskell Indian Nations University and has a significant rural
population. It has an intriguing scholastic history of race. class and gender because of its position on the frontier as well as
being at the crossroads of slavery, sparking the Civil War.

THE MAP IS NOT THE TERRITORY. (AL.)
Limitations of this inquiry exist! Although the research and its subsequent storytelling were conducted with cuvriosity and
designed with craft, we are not experienced academic researchers. Unlike science, art is more about subjective feelings and
open-ended conclusions as opposed to numbers and measurements — yet they have the same limitation: both are only an

+HE QUESTIONS tHAT ONE ASKS ONESELF BEGIN

approximation.
AT LAST TO [LLUMINATE THE WORLD, AND
E KEY TOTHE EXPERIENCE OF

MystERy RESULTS & DISCUSSION BEoMEs N o BRLOWINIX

“The world - and all its possible experiences- constituted a social reality, a fabric of life in which everything
had the possibility of intimate knowing relationships because -ultimately- everything was related.”
-Vine Deloria, American Indian Metaphy-sics %
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4 Next Exhibition Inquiry: What do you wish schools noticed about you? Projected Date: 2027

5 This is an art project!
3



NIPSEY
»
HussLE' VYOLUMEIL: BALANCE

My natural inclination was to see relationships, to seek the threads that connect the world, that join and not
divide. But science is vigorous in separating the observer from the observed, and the observed from the observer.”

-Robin Wall Kimmerer, Braiding Sweetgrass®k
i i * re\a-hon.sh{e ERP

The story arc of Volume I establishes the universal and perpetual interaction between the social

and individual. In the analysis, we noticed an overarching trend where many answers seemed in

stark opposition to cach other: the desire to socialize children but also to have them realize their

own potentials. This tension not only shows up in schools l)u[@as one of the

primary questions: How do we balance our own needs with those of others? It is a moving target,

always changing. PEoPL.E_ WIisH 1© BE sSETLER ©NLNY AS FAR AS THEY P
ARE UNSETTLED IstHERE ANY HOPE for THEM —EMERSON

In this volume we have paired the seemingly incongruent answers together. On the lefi-hand page is a social goal, on the

right-hand page is an individual goal. This tension is anchored in the centerfold by an enduring quote from 1927, “The

leaders of our schools are confronted by no more important and overwhelming problem than that of providing an

environment by which each child can learn to live with others and yet retain his personal identity” (Rugg & Schumaker,

1927). Acthe Winter School it is our belief that, in order to fulfil the dualistic goals of individual and social flourishing, a

more reciprocal relationship must exist between the curriculum and the community; and a more hospitable relanonshlp

must exist between pedagogy and the students to heal the divisions. [We are all tcachersl A Ce o, ‘Proc: *‘7 22%
MV {F1% % D4ty

ﬁ..ﬁ M.« o lANIRN .v.»_'}.c,'.m i Rl A,

®

Itisa To adapt to MFE I'o meet new and | T find your
moving different views interesting people passion
target along the way
To teary
how te e
yourself
To mak | T . Tolearntolove | To learn how
I.(). make | 1." nurture Rugg & Shumaker (above) ‘ ]
friends | Interests one another to be yourself

|
To align people ‘ To be creative Balance.

“To reveal an
intelligence to
itself.” -J. Ranciere

To learn from |
each other ‘
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VOLUMEIIL: TO LEARN

“The problem is to reveal an intelligence to itself. Anything can be used.”
-Jacques Ranciére, 7he Ignorant Schoolmaster 4

: : . N HHERE |S No
I'he theme of Volume 11 is about the most common responseto learn| But to learn whar? Withan o efoey oe

increase in banned books and the sustained curricular reliance on a few corporate standardized tests, _’:\H"EN"‘{‘;‘Z NLY
what to learn in school is a considerable cultural tension in our coumg'. This also true historically as An\nbEFIN|TE

What (s the i . ONY
Goal of School? school subjects represented what was worthy knowledge in the dominant Culfure. For example, early H\:;ﬁsvs‘:
textbooks in one-room schools exalted male Furopean explorers so that became the sanctioned —KARL POPPER

historical narrative. This type of normalizing knowledge has been systematized and is incorporated into
our standards and accountability structure today. “These disciplines shape how knowledge is produced
and who produces it” (Lopez, 2017). \AND IN our. RoplEs ¥ ’m' 3 +°Vl4 3.2 Je

| EPISTEMoLosY, BINARY: RIGHT/WeronNe , ,
The conception of what knowledge is and whose is deemed legitimate is at the core of what shapes schooling. Power relations

impact the construction of knowledge and what counts as valuable. “Knowledge is never neutral or objective but ordered and
structured in particular ways: its emphases and exclusions partake of a silent logic.”(McLaren, 2009). The silent logic of the
epistemic regime privileges rationality over emotions and observable facts over relationships. It assumes the things which can

be named, categorized, measured or objectified are more essential than those that aren’t. We see this influential paradigm in
many social systems, including schools and households, FRACTALS L INANITELY SIMILAR PATTERNS ACROSS ScALES

Perhaps because of [his@Volume 11 starts to see some answers that share negative feelings around school, including
boredom and apathy. These answers suggest a certairfalienation of students in their own learning process. We can sense the
desire to direct their own learning and to be more expressive. So, in order to have a school system where the goals align with
the diverse inspirations of stakeholders, the political challenge of pedagogy becomes shattering the division between those
who are permitted to |gr0dupc"t?En0wledge and those who are assumed to consume it. The ontological challenge of pedagogy

becomes expanding the legitimacy of a great variety of human capacities, sensibilities and intelligences.  RESTORPETHE @l oLoblcAl-
| +CUTVRAL PIVERSITY
— DAN WILDCAT

New things, stuff,
achievement, knowlege.,
nothing, how to fail,
everything

To learn TOLEARN | Toleam, tolcan To learn... WHAT?
to educate, to learn

To learn reading,

to learn a variety To learn pointless things that you will To bore kids I think you need to
writing, arithmetic

of subjects never use except in your classes at schoool to death, 222

choose what you learn

®

To learn to To curb idiocrey To learn how | To promote the What do you notice?
get smarter (and for spelling) to learn love of learning What do you wonder?
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VOLUME IHI: KINDS OF PEOPLE

“There are infinitely many kinds of beautiful lives.” -Maria Popova, Figuring

How we conceprualize schools has repercussions beyond academic knowledge. Not only do the subjects
of learning create boundaries of what is worthy knowledge but implicit conditions within the classroom
inscribe cultural norms about who the students should be. Hidden norms within the classroom have the
productive power to develop certain habits and values to make{@) The sciences of
schooling were designed to act on the attitudes and dispositions of children, “to make them into kinds of

adults they would not be if they had not attended schools™ (Popkewitz, 2018). AN 1T BE WE CcAN NO
N . N . a o 3 . o . — . . s Lmész A%RD
Education is a process of changing the behavior patterns of people, including thinking. feeling and overt action (Tyler, T2 TAKE THAT

. . ; s ., . wWHicH wAS poob
1949). Schools have, for a very long time, functioned as spaces through which students are disciplined to participate in - " ny ouy pAg?‘a ANC

society (Karumanchery, & Portelli, 2005). In the case of the United States, compulsory schooling came of age with a str()ng 5”‘1;'-3 F‘f"“—
— Christian worldview, during Industrialization and as the first wave of immigration changed the demographics of the new HERITACE
country. “For the republic, education was central in the production of the citizen; schools were to respond to the problems- - Az ENDT
that schools encountered, and provide its solutions” (Popkewitz, 2018). In the centerfold we quoted School Days of An E5'€)NS, 9F

Indian Girl, a primary source, to illustrate how schooling has molded children into who was considered acceptable citizens.

[ cried aloud, shaking my head all the while unul 1 felt the cold blade of the scissors
against my neck, and heard them gnaw off one of my thick braids. -Zitkala Sa R

Volume Il reflects a continuum in how different stakeholders interpret what “types of people” schools make. Some
responders feel like schools support exploration and broadening perspectives; while others feel it is to indoctrinate. to be a
cogor to instill discipline. Schools, like people, are full of contradictions and are many things at once, so we offer no
conclusion. Rather. we ended this volume by suggesting lhat@\‘borh physically and psychologically - can lead to the most
variety in what types of people to make. This atmosphere of welcoming plurality is opposed to the restrictive, prescriptive
values offauthoritarian, monolithicjsystems. Creating kinds of people with|democratic disposition could be made in schools

#5°c Roobepad K

that “promote change without telling learners what they should think or do, by creating spaces where they areafefo analyze

and experiment with other forms of seeing, thinking and being in relation to one another” (Andreotti, 2014).
P & & 10 feahon ( S Cesn MAKE Yau

Pur
DOEVYNogR PioNE

®

“To create kinds of people” Some to | Others to To be a cog | To explore,
-T. Popkewitz indoctrinate | give opportunity inamachine | an exploration!

®

o broade o . To make kids™Y
e l)‘roav(‘k‘n | Fun! Fun, School Days of an Indian Girl by Zitkala Sa depressed NPy
curiousity [ & e : l)lS(.lp]ln(,
) | Fun, jubilance (above) V)
about the world

To torture kids

@

To make a | ...but what knowledge &
better society... | skills make a person
better? IDK.

‘ Providing a Where pcopl.c feel
safe space open and comfrotable

Safety

6



THERE 1S No HIERARCH Y IN THE . :
WEB oF LFE —LAcY U VOLUMEIV: TIME & ECONOMY Xtime 23 ¥

“The usual view of time is one in which each successive stage outstrips the preceding one... 1ime was portrayed as
progress, as upward movement, as greater rationality, and productivity.” Nancy Lesko, Act Your Age! ®
NoT yer
Fundamental to accountability culture is the image of linear and hierarchical development. With this deeply
ingrgjnﬁd paradigm schools, perpetuate an attitude of o yer. A perpetual deficit. i anxiety-producing )/ EHP:ILQDTDG:K ‘:"/
scarcity. “Colonial history is marked by the modernist progress myth—that the future must by definition |
brighter, and that it is only in leaving the past behind that we can get to that brighter future.” (Salvation Army
Australia, 2023). Volume IV explores the common mindset that the goal of school is for something in the WE ARE
future . The “real” world. However, we believe knowledge is not just a progressive acquisition of facts that lead Ay STARS
- to an ultimate destination. Rather, development is a holistic combination of capacities that are ever emerging.
IN A INIUNFAR IMAGE OF DEVELCPMENT PIFFERENCE- OR VARIATION CAN ONLY BE sEEN AS AN ABBERATION - LESKO
Mass education in the United States became entrenched during the Industrial Revolution. The glorification of factories greatly — (ASAIND
influenced schools as administration b d and mimicked the efficiency, output, compartmentalization and regulation of
factories. (Tyack, 1974) “New kinds 02 wor;)demanded closer attention to time and its increments. Work now was not only
moving indoors but being reorganized on the principal of the clock, regularized and routinized; and this shift called for a new
temporal discipline” (Michael Pollan, 202 ]fln the book we use the mission of the US Department of Education to help Wri'm‘z agfg?
consider how economic competition still deeply influences schooling: “To prepare students inlachievement]and preparation )
for global competitiveness™ (ED, 2026). It assumes a division of winners and losers in a youthful educational system that
arguably should not reward and punish children for what they know or how they come to know it. MEz (Tocricy so<
Amystecry Y1 ¥ BE HUMBLE., —kENDRIZK LAMAR-
Human knowledge and potential cannot be measured in precise fragments. We all have a unique perspective so if given the
space to participate we could all influence problem solving, no matter our credentials. Highlander Folk School experimented
with finding democratic pedagogies and found that an effective goal of school could be “a stop in the continuum of defining and
trying to solve an important problem, a space to think and plan and share knowledge™ (Horton, 1998). By dropping the reliance
on rigid, individualized, point-in-time test performance, schools would become infused with relevant lessons around
communication and rich with ready access to multiple perspectives. This attitude also grants schools the flexibility to respond to
the inevitable social changes to come. T® BE VIiTAL- 1S TO BE IN MOTION.
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For the ; To geta job, | To getagood grade
The nextstage | The future a higher paying job, | o you =5 geta good
to have a career,

Lo earn money

real world
job that pays well

To make us T'o get you To learn...but | lhl‘nk it has turned into “Fducation is not | Education is life
. kers! wanting it to to compete with other places ducation 1s no “ducation s hfe
into workers! - e . o | e -

be the weekend “To prepare students in achievement and preparation for life. | itsell” -]. Dewey

preparation for global competitiveness™ -ED
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To overcome Problem Experiences, | To try new To change
adversities solving tohaveasmany | g0
as possible 7



VOLUME V: BORDERS & EMANCIPATION d pecspechve L3 ¥

“Everywhere there are starting places, intersections, junctions that enable us to learn something new.” -Jacques Rancicre ¢

Volume V closes out the book set by implying that the goal of school is esoteric and expansive...yet subject

to real, arbitrary constraints. This limitation is illustrated in primary sources from Judith Sargent Murray

and Nat Love, representing two groups who have been historically marginalized by schooling: women and
African Americans. These represent some our culture’s most lawful and egregious attempts at limiting
knowledge (and thus, socio-economic power) through access to schooling and literacy. The politics of
knowledge can make autonomous subjects out of some while others are looked at as objects to use. “TooLL .

On the Equality of the Sexes by Judith Sargent Murray The Life and Adventures of Nat Love by Himself
They rob us of the power timprove... They were never allowed to get anything in the
STULNHCATION  Yer nature with equality imparts nature of education...and the reason was too
And noble passions, apparent: education meant the death of the
swell e en female hearts. institution of stavery. %

We stitched two qucstions‘lé)m Bruno Latour, “What limits knowledge? What constrains our understandings of what is
YEven if the answers will always be incomplete, these are essential questions to reviewing our

hossible?” (Latour, 2004 )
f thought and things we take for commonplace. There are plenty of challenges to cultivating a philosophically

3; democratic mindset, a mindset capable of reciprocity and openness, But there is also plenty of untapped opportunity too, if
~ that’s the kind of people we want to create through school. Perhaps the goal of school is not to learn how to seek but to

g Cncoursge secking despite restrictions that are antithetical to an open society. MERITOCRACY Soc.

Q

‘@ “Lodge yourself on a stratum, experiment with the opportunities it offers, find an advantageous place on it, find potential
‘2, movements of deterritorialization, possible lines of flight, experience them, produce flow conjunctions here and there, try
- out continuums of intensities segment by segment, have a small plot of new land at all times” (Deleuze & Guattari, 1980).
9{' With this rhizomal epistemological outlook could schools become an antidote to the political and intrapersonal limitations
:_ of knowledge? Could we better learn how to see t -\@ ound us? By not just expanding choice but by becoming a

space to practice how to make choices: both individually and collectively - and in taking responsibility for the consequences.
FREEbOM +RESPONS I BILITY

To find

To open . To find shared Peace Nat Love
connections and . o (above)
the world . understandings above
meanings

. . . citizenship 1o function o,
To learn history | Judith Sargent participation ~~  © Fxposure T'o encourage
“partsof | Murray (above) equality DEM()("RA‘(‘Y ‘ thinking
freedom to contribute

How to make | To expand
choices choice

“What limits | What constrains our To learn
N | . -
knowledge?” | understanding of what how to seek

is possible?”
-B. Latour I ibl 8



CONCLUSION

“How can we get a hold of the reality in which we partcipate as actors at the same time
as we attempt to observe it.” -Sylvia Wynter, A New World View *

The thesis for our research was proven correct, there is no clear goal of school. This is problematic because of how many

resources we use to account for its success; and how it functions to design us as people. Not having a clear goal is costly. X
THE 6oL OF sciUOL cAN BE WHATEVER. WE- CHOOSE,

The education system is one of the most important platforms in the development of social and individual habits. Itis the

most deliberate form of human learning and social reproduction (Gutmann, 1987). Because of schooling’s relationship to

BEVERY DISCIPLINE..
— 6. LADPSON—RILLINGS N

AUVENCES IN

HAD WIPE IN

THE NEUTRAL VALUE FREE OBTECTIVE |MAGE
OF SCENCE. INHER|TEP FroM tHE ENUGHTENMENT™

* Unit 1: We Are All Stars (lnlroduclmn)* Unit 2: Ways

lifelong outcomes, the system has larger social implications that confer advantage, resources, access and privilege to those
who can navigate it (Bell & Adams, 2016). For this reason, it is even more important to constantly question and scrutinze
our habits of practice. However, no matter what the goals are can they ever be neutral?

A wvital element that makes us who we are is our unconscious biases. We look at other people and situations from these
unconscious biases or judgements. 1hese can come from past experiences, the environment and culture in which a child
grew up and the educational systems where he or she learned, among other sources. -Divya Parekh, forbes Magazine

There is no such thing as value-free because “all objects are born things™ (Latour, 2004). The specious idea of schooling as
avalue-free meritocracy has some people internalizing failure while others justify reaping the resources of curricular
privilege. With its powerful claim to rational objectivity and scientific accountability, the education system helps legitimize
and reproduce social inequality. At the Winter School we interrogate this feigned neutrality through the foundations of

education. wH-eN WE BEGIN TO LIVE FzoM WITHIN OUTWARD, AND ALLOW THAT POWER. 10 [NFPRM AND
(LLUMINAE- CUR ACTING UPON THE WORLD ARoUND US... THEN WE BESIN T BE
RESPONSIBLE TP OURSELVE S IN THE DEEPESTSENGE . — AUCRE LORCE K
We have all been socialized within an education system and internalize the dynamics that sustain it. The more embedded

these practices become the more difficultitis to see how they have been constructed in the first place (Bell & Adams,
2016). By distilling research around the perceived goals of school, this paper hopes to raise our collective consciousness to
confront its framework 10 join in the conversation. To continually ask ourselves what do we want tl | to be?
What (and who) do we want to be accountable to? Ultimately, the goal of this research project is to open the discourse
around knowledge and schooling into an ever widening space.

Xemergence 43

The first thing 1 said to them s ‘they say [ am your teacher, but [ am not a teacher: and we are going to learn
together. You're going to teach me some things and I'm going to teach you some things.” ‘Well, I'm not a leader’
they would say. But we say ‘You know the problem. If you know the problem. you see the problem. You know

what needs to be done to solve that problem l/zm YOU need to be the one to take the ball and run with it.
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